
 

 
 
Planning the inquiry  

1.  What is our purpose? 

To inquire into the following: 

·          Transdisciplinary Theme – How We Organize Ourselves 

An inquiry into the interconnectedness of human-made systems and communities; 
the structure and function of organizations; societal decision-making; economic 
activities and their impact on humankind and the environment. 

·          Central Idea 

The structure of our world impacts our lives. 

  

  

Summative assessment task(s): 

What are the possible ways of assessing students’ understanding of the central 
idea? What evidence, including student-initiated actions, will we look for? 

Students will participate in a simple machines project in which they buy supplies in 
order to build their machines.  Students will be given a budget and supplies will be 
priced based on quality and supply and demand.  Students will be assessed through 
a checklist.  They will be required to write an individual reflection piece to answer the 
following questions: 

1.     What happened to the prices as the quality of supplies were greater? 

2.     What happened to the prices of various supplies when few/no one 
wanted the items? 

3.     How did your choices of spending money affect your machine? 

  

Student initiated actions: 

1. Students could start saving money. 

2. Students could build their own simple machines. 

 

Class/grade: 3 Age group:  8-9 

School: Mountainview Elementary School code: 6510 

Title: How We Organize Ourselves 

Teacher(s): Bagby, Davidson, Jones 

Date: Third Six Weeks 

Proposed duration: 30 hours over 5 weeks 

2.  What do we want to learn? 

What are the key concepts (form, function, causation, change, connection, 
perspective, responsibility, reflection) to be emphasized within this inquiry? 

·         Connection 

·         Function 

·         Reflection 

Related Concepts: 

·         Systems and Relationship 

·         Role 

·         Responsibility 

  

What lines of inquiry will define the scope of the inquiry into the central idea? 

Economic decisions affect production and supply/demand 

·          Financial responsibilities 

·          The system of simple machines 

·          The significance and use of force and energy in our world 

What teacher questions/provocations will drive these inquiries? 



 

 

 

·         Teacher Questions: 

o    What is the relationship between supply and demand? 

o    How can we make responsible choices with our money? 

o    How do simple machines function to help our daily lives? 

o    How do different forms of energy impact our everyday life? 

o    Where do you see observe force within your own life? 

Provocation: 

·         The teacher will give each group of students a budget to build their simple 
machine with no prior experience or knowledge. 

 

 

 

3.  How might we know what we have learned? 

This column should be used in conjunction with “How best might we learn?” 

What are the possible ways of assessing students’ prior knowledge and skills?  What evidence will 
we look for? 

Students will be given terms in provocation.  Evidence of prior knowledge will be based on the 
results of the activity. 

What are the possible ways of assessing student learning in the context of the lines of inquiry?  What 
evidence will we look for? 

·         Students will demonstrate their understanding of organizations choices and managing of 
needs and wants through participating in running a virtual lemonade stand.  The evidence will be the 
successfulness of their lemonade stand. 

·         Students will demonstrate their understanding of how people participate in the economy by 
researching various entrepreneurs with a presentation on their business. 

·         Students will create a savings/spending sheet throughout the planner to plan for the auction. 
Their ability to save enough tickets to buy the items they want in the auction will be the evidence. 

 

4.  How best might we learn? 

What are the learning experiences suggested by the teacher and/or students to encourage the 
students to engage with the inquiries and address the driving questions? 

·         Students will view Brain pop videos on various economic principles as well as other 
videos/power points and participate in group discussions after viewing. 

·         Students will participate in online interactive game “Lemonade Stand’. 

·         Students will participate in a “what if” game. Students will be given a product such as 
milk.  There will be a series of scenario such as “What if everyone started drinking orange juice 
for breakfast instead of milk? Students will make predictions based on their knowledge. 

·         Students will create a spending/saving plan for the auction. 

·         Students will research entrepreneurs like Mary Kay Ash, Wallace Amos, Milton Hershey 
and Sam Walton, Bill Gates and create a poster to show what they accomplished. 

·         Students will go to the Dr. Pepper Museum to learn about local economics. 

·         Students will use toy cars to explore force and friction. 

·         Students will experiment with friction and gravity within stations. 

·         Students will identify examples of pushing and pulling forces found in the classroom and 
around school. 

What opportunities will occur for transdisciplinary skills development and for the development of 
the attributes of the learner profile? 



Transdisciplinary Skills 

·         Self Management/Organization – Students will manage their money for the auction. 

·         Research/Presenting Research Findings – Students will make a presentation of their 
poster showing their findings in their research. 

·         Social/Accepting Responsibilities – Each student will be responsible for following the 
Learner Profile and attitudes in order to obtain money for the auction. 

Learner Profile 

·         Balanced – Students will be good stewards of their money. 

·         Thinker – Students will develop the attributes of a thinker as the manage their lemonade 
stand. 

·         Principled – Students must act mature and make good decisions. 

Attitudes 

Cooperation and integrity 

 

 
  

 

5.  What resources need to be gathered? 

What people, places, audio-visual materials, related literature, music, art, computer software, etc, will be available? 

·         Literature: A Chair for My Mother by Vera B Williams, The Berenstain Bears’ Dollar and Sense, Alexander, Who Used to be Rich Last Sunday by Ray Cruz, Look What Came 
From… series by Miles Harvey 

·         Audio-Visual: United Streaming “Understanding Economics”; BrainPopJr – “Needs and Wants”, ”Goods and Services”,” Saving and Spending” 

·         Resource: “Elementary Economics” (Instructional Fair Grade 3), themailboxcompanion.com, 

How will the classroom environment, local environment, and/or the community be used to facilitate the inquiry? 

Classroom environment: The students will work in cooperative groups/auction. 

  

 



6.  To what extent did we achieve our purpose? 

Assess the outcome of the inquiry by providing evidence of students’ understanding of the 
central idea. The reflections of all teachers involved in the planning and teaching of the inquiry 
should be included. 

 Central Idea 

The structure of our world impacts our lives. 

  

  

How you could improve on the assessment task(s) so that you would have a more accurate 
picture of each student’s understanding of the central idea. 

 

Summative assessment task(s): 

What are the possible ways of assessing students’ understanding of the central idea? 
What evidence, including student-initiated actions, will we look for? 

Students will participate in a simple machines project in which they buy supplies in order 
to build their machines.  Students will be given a budget and supplies will be priced 
based on quality and supply and demand.  Students will be assessed through a 
checklist.  They will be required to write an individual reflection piece to answer the 
following questions: 

1.     What happened to the prices as the quality of supplies were greater? 

2.     What happened to the prices of various supplies when few/no one wanted 
the items? 

3.     How did your choices of spending money affect your machine? 

  

What was the evidence that connections were made between the central idea and the 
transdisciplinary theme? 

Central Idea 

The structure of our world impacts our lives. 

 

      Transdisciplinary Theme – How We Organize Ourselves 

An inquiry into the interconnectedness of human-made systems and communities; the 
structure and function of organizations; societal decision-making; economic activities and 
their impact on humankind and the environment.  

7.  To what extent did we include the elements of the PYP? 

 

What were the learning experiences that enabled students to: 

● develop an understanding of the concepts identified in “What do we want to learn?” 

 

● demonstrate the learning and application of particular transdisciplinary skills? 

● Self Management/Organization –  

● Research/Presenting Research Findings –  

● Social/Accepting Responsibilities –  

 

● develop particular attributes of the learner profile and/or attitudes? 

● Balanced – 

● Thinker –  

● Principled –  
 

 

 
 

  

  

 

 



 

8.  What student-initiated inquiries arose from the learning? 

 

At this point teachers should go back to box 2 “What do we want to learn” and highlight 
the teacher questions/provocations that were most effective in driving the inquiries.  

   Teacher Questions: 

o    What is the relationship between supply and demand? 

o    How can we make responsible choices with our money? 

o    How do simple machines function to help our daily lives? 

o    How do different forms of energy impact our everyday life? 

o    Where do you see observe force within your own life? 

Provocation: 

·         The teacher will give each group of students a budget to build their simple 
machine with no prior experience or knowledge. 

  

What student-initiated actions arose from the learning? 

 

 

 9.  Teacher notes 

TEKS 

SS: 3.6ABC, 3.7AB, 3.8ABCDE, 3.9D, 3.17BF 

Sci: 3.2D, 3.3B, 3.6ABC 

ELAR TEKS: 3.2A, 3.2Av, 3.2Avi, 3.2B, 3.2Bvi, 3.2Bvii, 3.2D; 3.3B, 3.3C; 
3.6ABCDEFGH; 3.7BCDEG; 3.8ABCD; 3.9A, 3.10ABCDEF; 3.11AB, 3.11Bi, 3.11Bii, 
3.11CD, 3.11Di, 3.11Dvi, 3.11Dviii, 3.11Dxi; 3.11E, 3.12A 

Math TEKS: 3.1ABCDEFG, 3.4EFHIJK, 3.5BCD 
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